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Abstract 
 
English Textbook is a widely used source for teaching English in Indonesia, but studies showed 
that many textbook tasks are unsuitable for students’ needs. Therefore, the objective of this study 
was to find out the task types presented in the EFL Textbook, Easy English for Package B (Junior 
High School level), used by an Institution, focused on Module 1, Getting Acquaintance. The 
research design was a content analysis under a descriptive qualitative study. The data were 
collected from the EFL Module 1, and 1 teacher was recruited as a participant. The study used 
the task types rubric by Nunan (1999; 2004). Besides the content analysis, an interview was 
conducted to identify tasks found in the textbook and the teacher's perspective regarding the 
module. The finding showed that the module does not meet the standards of a good textbook, 
predominantly because it centered around linguistic tasks, comprising 97.66% of all tasks; 
another type of task is creative tasks, constituting only 2.32%. In other words, the module lacks 
diversity in task types, as there are no cognitive, interpersonal, or affective tasks. In the interview, 
the teacher shows a negative attitude towards the tasks in module 1, which is that the tasks ignore 
many other important aspects of learning. To improve, textbook makers should include various 
tasks from Nunan’s framework that apply to real life. Teachers should use these materials 
creatively, and schools should offer textbooks that provide comprehensive language tasks. 
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Introduction 

In Indonesian educational settings, English as a Foreign Language (EFL) is extensively 

taught across various levels, from primary to senior high school. Educators employ diverse 

instructional materials to enhance teaching and learning processes, with textbooks being the 

primary resource offering guidance and content. Being acknowledged as crucial media for 

instruction, textbooks significantly contribute to the attainment of learners' goals and objectives, 

influencing not only the curriculum but also student engagement and achievement (Behnke, 

2018; Li & Wang,  2024).  

Utilizing textbooks is a prevalent and practical approach, particularly in English language 

instruction in Indonesia, offering several key advantages. Firstly, it provides a readily accessible 

resource through commercial channels. Secondly, it furnishes learners with clear and consistent 

guidance on the expected outcomes. Thirdly, it aids teachers in effectively planning their lessons. 

Lastly, it enables instructors to tailor their teaching methods to meet the specific needs of their 

students, as highlighted by Crawford in Richards (2002), emphasizing the significance of 

materials in language learning. In contemporary Indonesia, several English textbooks published 

by Kemdikbud and other publishers are available to meet the demands of the teaching and 

learning process. These textbooks, easily accessible and widely utilized, are employed in 

numerous educational settings, including boarding schools. They incorporate activities that 

encompass the development of four essential language skills: listening, speaking, reading, and 

writing, allowing learners to engage with English within the classroom (Cunningsworth, 1995; 

Harmer, 2007), as well as enhancing learners' English literacy achievements, proficiency in 

discourse, and cultural understanding (Ayu & Inderawati, 2018).  

Despite the widespread use of these textbooks, it is notable that not all meet the criteria 

of what constitutes a high-quality textbook, as highlighted by Tambunan (2019) and Alemi et al. 

(2021). Recognizing that a single textbook cannot cater to all student needs or align perfectly 

with curriculum standards, Ayu and Inderawati (2018) emphasize the variability in the 

effectiveness and suitability of textbooks for learners' goals. Consequently, carefully selecting an 

appropriate textbook containing high-quality language teaching tasks is crucial for language 

educators. The effectiveness of textbooks can be gauged by examining the tasks they present. A 

task encompasses a spectrum of work plans to facilitate language learning, ranging from simple 
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and brief exercises to more intricate and extended activities, including group problem-solving, 

simulations, and decision-making (Nunan, 1989). A good task in a textbook should focus on 

meaning, use language and non-language resources, use real-world language, reach the 

communication goal (Ellis, 2003), match the learners’ needs (Sanchez, 2004, as cited in Elmiana, 

2018), and cover cognitive task, interpersonal, linguistic, affective, and creative task (Nunan, 1999; 

2004). Although many textbooks are available in schools and bookstores, there is no guarantee 

that they have a variety of tasks that engage students in communicative language learning (Huda 

& Syafei, 2020). Therefore, evaluating textbooks for classroom use is essential, as they should 

match the curriculum objectives, suit the students' contexts, and satisfy various other standards 

related to the quality and suitability of the tasks offered, especially regarding their potential to 

enhance students' language proficiency. 

This study builds on previous research, such as the one conducted by Ayu and Inderawati 

(2018), who assessed the tasks and the distribution of tasks presented in an English textbook 

titled Bahasa Inggris SMA/MA/SMK/MAK Kelas X. They observed that the textbook had 

engaging tasks that aligned with the curriculum 2013 objectives and a balanced distribution of 

tasks throughout the chapters and the whole book. They used a descriptive analysis to categorize 

and describe the tasks. Similarly, Tambunan (2019) applied Nunan's (1999) classification of tasks 

to examine the task types used in two English textbooks for Indonesian senior high school 

students. He discovered that linguistic tasks were the prevalent type of tasks in both textbooks. 

Alemi et al. (2021) performed a quantitative content analysis of the task types used in four 

English textbooks for Iranian high school students. They utilized Nunan's task classification, and 

their statistical data indicated that linguistic tasks were the most frequent type of tasks in the 

textbooks. 

In contrast, Inayah et al. (2022) investigated the tasks in the English textbook "When 

English Rings a Bell" for the 7th grade of junior high school in Indonesia, using Nunan's (1999) 

framework. They found that creative tasks were the most common type, and the tasks were well-

balanced among chapters. They used qualitative and quantitative methods to analyze the task 

types. Furthermore, Novianti and Ambarwati (2023) evaluated the content and appropriateness 

of the English textbook My Next Words for the 5th grade of elementary school in Indonesia, 

following the BSNP (2017) criteria. They found the textbook was suitable for teaching English 
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to young learners, but some aspects could be improved. They used a document analysis under a 

qualitative approach to assess the textbook. 

Previous studies have conducted qualitative research on the tasks used in English 

language textbooks but have employed different frameworks for task analysis (Ayu & Inderawati, 

2018; Tambunan, 2019; Novianti & Ambarwati, 2023). In contrast, some studies have focused 

on statistical methods and used the same framework, namely Nunan's task typology (Alemi et al., 

2021; Inayah et al., 2022). These studies mostly examined documents without exploring the data 

with interviews to investigate how teachers understand and apply the task types in the textbook. 

Therefore, this study adopted a qualitative method with content analysis and supplemented with 

interview data to explore teacher feedback on the tasks presented. Thus, this paper aims to 

examine the tasks offered in EFL Module 1, Easy English for Package B (SMP) which PKBM 

Daarut Tauhid employs. The research addressed the following questions: (1) What task varieties 

does the textbook/Module 1 incorporate? (2) What is the teacher’s perspective on the tasks 

provided by the textbook/Module 1? 

  

Literature Review 

Textbook & EFL Textbook 

Textbook, from a definitional perspective, is educational resources crafted and supplied 

to meet students’ needs, adhering to the syllabus and curriculum  (Nunan, 1999), books of 

lessons in a specific subject area that offer sources for learners to practice various language skills, 

such as vocabulary, pronunciation, grammar, listening, reading, speaking, and writing 

(Cunningsworth, 1995; Harmer, 2007), compatible and easy teaching media that are 

comprehensible by users in schools and colleges (Canale, 2021).  

In terms of utility, several prominent figures have expressed the importance of textbooks 

in learning. Hutchinson and Torres (1994) stated textbook is a framework or guide that helps 

students organize their learning inside and outside the classroom. Textbook is often used along 

with other learning sources, such as workbooks, teacher’s reference books, or supplementary 

texts. It assists students during lesson discussions, activities and exercises, homework, and test 

preparation. Cunningsworth (1995) claimed that a textbook is an effective resource for self-
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directed learning, an information source for students, a syllabus that reflects predetermined 

learning objectives, and support for less experienced teachers who need more confidence. 

Some experts also addressed the clear objective of textbook use. According to Ansary and 

Babaii (2002), textbooks are crucial in organizing and scheduling programs and can often act as 

a syllabus. Learners need textbooks to have a clear goal and motivation in learning and to avoid 

being distracted and dependent on the teacher. For teachers, textbooks offer security, guidance, 

and support. They supply ready-made texts and tasks for teaching and learning and are a cost-

effective and convenient way of providing learning materials. Opoku-Amankwa et al. (2011) 

argued that textbooks should aim to deliver knowledge, arouse the pupils' interest, foster 

creativity and interactive learning, and raise cultural awareness.  

EFL Learning Task 

Breen et al. Stated that a task refers to activities with meaning as the main focus and 

suggested materials that help students learn a foreign language (as cited in Littlejohn, 2011). 

Specifically, Richards (2002) argued that task is a part of classroom work in the form of media 

given by book writers that has some data or input (this could be words, e.g., a dialog or a reading 

passage, or non-words, e.g., a picture sequence), makes learners understand, use, or interact with 

the target language.  

Additionally, tasks in language learning should be more communicative, have a clear or 

unclear goal and roles for teachers and learners, and mainly focus on meaning rather than form 

(Nunan, 1999). Hence, communicative tasks help learners improve and use their foreign 

language knowledge in communication. The main characteristic of a communicative task is the 

material that contains essential activities designed to require student participation during the 

learning process (Littlejohn, 2011), requires learners to use their cognitive skills to produce an 

outcome from given information, and allows teachers to facilitate and monitor that process 

(Richard, 2010). Bygate (2020), on the other hand, underscored the transformative impact of 

communicative tasks in language teaching, describing them as a significant evolution in the field.   

Furthermore, tasks are integral to language learning and research, substantially benefiting 

EFL learners' performance (Ellis, 2003; Slimani & Rolls, 2005, as cited in Asgarikia, 2014). The 
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impact of tasks on students is influenced by several factors: the structure of the task (structured 

or unstructured), the modality (oral or written), and the planning condition (pre-planning or no 

planning). Asgarikia (2014) found that structured tasks, in particular, facilitate student 

performance, making them more manageable and effective for learners.  

 

The Tasks Framework 

In the context of task framework, Task-based language learning and teaching (TBLT) has 

emerged as a highly favored teaching approach. Numerous experts have discussed this theory or 

method. For instance, Nunan (1989) divided task-based language into pedagogical, real-world, or 

target tasks. Under this classification, real-world activities are designed to improve learners’ social 

skills and assist them in meeting their real-life needs in comparable routine interactions. 

Conversely, pedagogical tasks comprise a series of exercises covering various language skills. An 

alternative perspective comes from Brown (1994), who elaborated that task-based learning views 

the learning process as a set of communicative tasks directly linked to the educational objectives 

of the curriculum, with an emphasis on how language should be used rather than prioritizing 

language forms. Moreover, in the evolution of TBLT theory, Nunan (1999; 2004; 2006) 

proposed a new list of task-based activities consisting of five distinct task categories: cognitive, 

interpersonal, linguistic, affective, and creative.  

Cognitive tasks 

Cognitive tasks are classified into eight types: 1) Classifying: This type involves sorting 

items into categories based on certain criteria, where students classify words into nouns, verbs, 

and adjectives. 2) Predicting: This task involves making guesses or hypotheses about what will 

happen next based on the available information. 3) Inducing involves discovering rules or 

patterns from examples or data. 4) Taking notes means extracting and recording the main points 

or details from a spoken or written text. 5) Concept mapping involves visualizing the 

relationships among concepts or ideas. 6) Inferencing involves drawing conclusions or 

implications from the given information. 7) Discriminating: This task involves identifying the 
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differences or similarities between items based on certain criteria. 8) Diagramming involves 

creating a graphic representation of a process or a structure. 

Interpersonal tasks 

This type involves social interaction and communication. The interpersonal task is 

divided into two categories: 1) Cooperating: This task subtype involves collaborating and 

coordinating two or more people to achieve a common goal. The students are asked to work with 

a partner or a group to complete a task that requires sharing information or opinions. 2) Role-

playing: This task involves simulating a real-life or imaginary situation, assuming a role or a 

character, and interacting with a partner or a group according to the given scenario.  

Linguistic tasks 

This task focuses on the form and function of language. A linguistic task is centered on 

enhancing particular language abilities or components, including vocabulary, grammar, and 

communication. Nunan (2004) categorized linguistic tasks into six distinct types: 1) 

Conversational patterns: This task subtype involves using language for social interaction and 

communication. The students are asked to comprehend dialogues or conversations that follow 

certain patterns or conventions. 2) Practicing: This task involves repeating or reinforcing 

language forms or structures. The students are asked to practice or drill the target language 

through exercises or activities. 3) Using context: This subtype refers to language about the 

situation or the background information. The students are asked to use or infer the meaning of 

language based on the context. I.e., pupils answer questions based on a picture or a text. 4) 

Summarizing: This is a process of the use of language to express the main points or the gist of a 

spoken or written text. 5) Selective reading/listening: This task involves using language to 

identify specific information or details from a spoken or written text. 6) Skimming: This task 

involves using language to get a general idea or an overview of a spoken or written text. 

Affective tasks 

There are three kinds of affective tasks (Nunan, 1999): 1) Personalizing: This task lets 

students connect the content or the topic to their point of view. 2) Self-evaluation: This task 
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enables the students to measure their learning performance or progress using language. 3) 

Reflecting: This task lets the students think deeply or creatively about the content or the topic 

using language.  

Creative tasks 

The creative task enables students to make new and original texts or products using their 

imagination. This type involves imagination, originality, or artistic expression. A creative task 

might ask the learners to write a poem, draw a picture, or invent a story. Brainstorming is a 

creative task that refers to making many ideas quickly, without thinking if they are good or bad. 

The students have to come up with ideas for a topic, a problem, or a project.  

Method

Research Design 

This study employed a descriptive qualitative content analysis within a broader qualitative 

research framework. Qualitative research is inherently descriptive, utilizing diverse data sources, 

including documents, audio-video recordings, transcripts, and images (Tomaszewski et al., 2020; 

Bogdan & Biklen, 2003). The qualitative content analysis method involves meticulously coding 

the content to identify themes or patterns and systematically elucidating the meaning of the 

qualitative material (Nicmanis, 2024; Seddighi et al., 2021; Ulum, 2016). Through this 

approach, the content of text and picture data in the textbook is interpreted in a way that 

captures the nuanced, subjective experiences conveyed within (Hashemnezhad, 2015). 

Therefore, this study fits the descriptive qualitative content analysis criteria as it uses a coding 

scheme to categorize the task types in the textbook and analyze their characteristics. 

Textbook Description 

The textbook that was investigated is called “Module1 ‘Easy English for Package B (SMP)” 

used by PKBM Daarut Tauhid, which is published by the Directorate of Literacy and Equality 

Education, Directorate General of Early Childhood Education and Community Education, 

Ministry of Education and Culture. This module is an example of equality education teaching 

materials based on core and basic competencies and designed according to the 2013 curriculum. 

The researchers chose to analyze this Module/Textbook due to: 1) This is a developing material, 
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which facts show that many developing materials are not suitable for the student's needs 

(Tambunan, 2019), p. 2) this module is written by someone trusted by the Ministry of Education 

and has published several modules, but no one has tried to evaluate them. The module comprises 

five chapters, divided into modules 1 to 5, with different topics. This research only focuses on 

analyzing the first chapter (module 1), "GETTING ACQUAINTANCE," which has two main 

units: 1) how do you do? 2) what is your name?  

 

 

 

 

 

 

Figure 1. The Overview of the Module 

Participant 

A single EFL teacher was selected to participate in this study. He was chosen using 

purposive sampling, which relies on specific criteria to select participants (Creswell & Creswell, 

2018). This approach is expected to yield complete information about the topic under 

investigation and the analysis of tasks presented in an EFL textbook (Creswell, 2012). The 

teacher was specifically chosen because 1) he exclusively uses the textbook as a teaching resource, 

2) He was very welcoming and easy to contact and collaborate with, and 3) His teaching 

experience has been more than three years. Ethical research practices were followed (Creswell & 

Creswell, 2018), including getting the approval of the school principal to conduct the interview 

and giving a consent letter to the teacher and students to inform them about the study. 

Data Collection  
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A task rubric and the interview were used to collect the data. A task-type rubric was used 

to answer the first research question, while an interview was intended to answer the second 

research question.   

Task Evaluation Rubric  

Cunningsworth (1995) suggested that a textbook evaluator should determine her/his 

priorities, adapt, and create own rubric or checklist by using some criteria mentioned and adding 

others based on personal preferences. Concerning the statement, the researchers chose to use 

the task evaluation rubric based on the theory of Nunan (1999; 2004). 

Table 1. Task Types (Nunan, 1999; 2004) 

Cognitive Tasks Interpersonal 
Tasks 

Linguistic Tasks Affective 
Tasks 

Creative Tasks 

Classifying Cooperating Conversational 
Patterns 

Personalizing Brainstorming 

Predicting Role Playing Practicing Self-
evaluating 

Other tasks 

Inducing  Using Context Reflecting  
Note Taking  Summarizing   
Concept 
Mapping 

 Selective 
reading/listening 

  

Inferencing  Skimming   
Discriminating     
Diagramming     

 

This rubric construction was used to identify tasks in the selected textbook. The 

researcher modified this task analysis sheet into three parts: task types, frequency, and percentage 

(see Appendix 1). For each task identified, the researchers enumerated the number and entered 

it into the sub-items in the existing rubric.  

Interview 

A semi-structured interview was conducted to answer the second research question: to 

validate, strengthen, and support the data findings regarding task analysis based on Nunan's 

theory. The researchers prepared eight open-ended questions to elicit the teacher's objective 

https://journal.umy.ac.id/index.php/FTL/issue/view/1047
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perception (Creswell, 2012) regarding understanding and personal comment (see Appendix 2). 

The questions and answers were in Bahasa Indonesia to maintain clearance and avoid confusion 

(Mustofa & Wirza, 2023). The interview was recorded and transcribed, and then thematic 

analysis was conducted to identify and code the main themes in the data (Table 3). The 

participant was interviewed twice to get valid information, check the consistency and accuracy of 

the responses, clarify any misunderstandings, and enhance the credibility of the qualitative data 

(Harvey, 2015). Thus, the interview questions were based on the following. 

Table 2. Blueprint of interview question 

Types of Question Number of questions 
Teacher’s understanding of the tasks in the 
textbook 

3 

Teacher’s challenges in implementing the 
tasks 

2 

Teacher personal comments and criticism 
on the tasks in the textbook 

3 

Total 8 
 

Data Analysis 

In this study, the researchers used a content analysis under a qualitative approach to 

analyze the types of tasks presented in the English textbook/module. The researchers used a 

rubric based on Nunan's (2004) task model to identify and categorize the tasks in the module. 

Frequency and percentages as the inferential statistics and an interview were intended to answer 

the first and second research questions.  

The inferential statistics data in this study were not intended to make this study 

quantitative but rather to facilitate the researcher in identifying the existing tasks qualitatively. 

Only frequency and percentage were used. Inferential statistics was used as a descriptive tool to 

summarize and organize data rather than to test hypotheses (Abulela & Harwell, 2020). After 

the statistical data were obtained, the researchers presented and described in detail the results of 

frequency and percentage using word description as a qualitative method, focusing on each type 

of task in the module. 
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Moreover, the data from the interview was analyzed using thematic analysis (Braun & 

Clarke, 2006; Creswell, 2012). Creswell (2012) argued that thematic analysis through themes 

and subthemes captures significant data focusing on the research questions. The thematic 

analysis conducted in this study consists of six stages, as shown in Table 3. 

Table 3. Thematic analysis phases (Braun & Clarke, 2006) 
Phase Description 

Familiarization with data Reading and re-reading the transcribed interview responses 
Generating initial codes Highlighting the participant’s answers relevant to the research 

objective  
Searching for themes Grouping participants’ answers into some potential themes 
Reviewing themes Checking the coherence of each theme by working 

collaboratively, considering the validity of each theme needed 
Defining and naming themes Creating clear definitions and names for each theme, and 

writing a detailed analysis of each theme through discussion. 
Producing the report Choosing the best examples from the data, explaining how 

they answer the question and connect to other studies, 
showing how they fit into different evidence, and writing a 
good report of the findings 

 

Findings

This section presents the information to address the two research questions: 1) the task 
types presented in the module and 2) the teacher's perspective regarding the tasks presented in 
the module. 

The Task Variety Presented in the Textbook 
As shown in Table 4, the module is dominated by linguistic tasks, which account for 

97.66% of all tasks. The module is mainly designed to help learners improve their language skills 

through various activities. The module has only one creative task: brainstorming, making up 

2.32% of all tasks. It indicates that the module wants the learners to use their creativity or 

originality to develop as many ideas as possible on a topic or problem. The module also lacks any 

cognitive, interpersonal, or affective tasks, which make up 0% of all tasks, meaning that the 

module does not have any goals to improve the learners' cognitive skills, social skills, or emotional 

or motivational factors. 
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Table 4. Frequency and percentage of task types found in the module 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 

 
 

 
 

Linguistic task 

In terms of linguistic tasks, the table surprisingly portrays that the module contains 42 

linguistic tasks, which are the most common task types. Most practice tasks (51.15% of all tasks) 

and use context tasks (25.58%). The module also has eleventh conversational patterns tasks 

Task Types Frequency % 

Cognitive 
1. Classifying 0 0,00 
2. Predicting 0 0,00 
3. Inducing 0 0,00 
4. Taking Notes 0 0,00 
5. Concept Mapping 0 0,00 
6. Inferencing 0 0,00 
7. Discriminating 0 0,00 
8. Diagramming 0 0,00 
Total 0 0,00 
Interpersonal Task 
1. Cooperating 0 0,0 
2. Role Playing 0 0,0 
Total  0 0,0 
Linguistic Task 
1. Conversational Patterns 9 20,93 
2. Practicing 22 51,15 
3. Using Context 11 25,58 
4. Summarizing 0 0,00 
5. Selective Listening/ reading 0 0 
6. Skimming 0 0 
Total  42 97,66 
Affective Task 
1. Personalizing 0 0,00 
2. Self-Evaluating 0,00 0,00 
3. Reflecting 0,00 0,00 
Total 0 0,0 
Creative Task 
1. Brainstorming 1 2,32 
Total Tasks 43 100 

https://journal.umy.ac.id/index.php/FTL/issue/view/1047


Journal of Foreign Language Teaching and Learning 
Volume 9, No. 1, January 2024 
Available online at: https://journal.umy.ac.id/index.php/FTL/issue/view/1047 
e-ISSN: 2580-2070, p-ISSN: 2527-7650 
 

 

 

 92 

(20.93% of all tasks). The module includes no selective reading, summarizing, or skimming tasks. 

The examples of task types based on Nunan (2004) presented in the textbook/module are shown 

in Figure 2 (conversational pattern), figure 3 (practicing task), and Figure 4 (using context task). 

 
 
 

 

 

 

 

Figure 2. Examples of Conversational pattern tasks 

In Figure 2, two examples of task types represent conversational patterns task. On the 

left side, the task provides a conversation model for the students to follow when introducing 

someone and responding to introductions. The task gives some variations of the expressions that 

can be used in the introductions, such as 'Please meet my friend,' 'This is, ''How do you do?'. 

Meanwhile, in the right example, the task provides a grammar rule for the students to follow 

when they use the verb to be with different subjects. The task shows examples of using the verb 

to be with different subjects, for example, 'I am Nina,' 'You are Iwan. However, these two tasks 

do not require the students to produce their language or use the language for a real purpose. 

Therefore, it is a conversational patterns task. Next, at the practicing task, learners are given 

opportunities to practice through exercise or activities, as shown in Figure 3.  
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Figure 3. Instances of practicing tasks 

Both tasks above are examples of practicing tasks, which help learners use and review 

what they have learned. The two tasks above require learners to write a dialogue to introduce 

themselves to a new friend using the language form they have learned. Both tasks specify the 

speakers' names and the meeting place, adding context and authenticity. However, the first task 

provides a model dialogue for learners to follow, while the second task asks learners to make 

their dialogue based on the example given. Consequently, the second task is more challenging 

than the first task, as it requires learners to produce their language rather than copy or adapt the 

given language. 

The next is using context tasks. This task enables the students to use or guess the 

meaning of language from the situation, as shown in Figure 4. 

 
 
 
 
 
 
 
 
 
 
 

Figure 4. Examples of Using Context Tasks 
 

On the left example in Figure 4, the task is to read a conversation between two people 

and answer some questions. The picture shows the characters' names, genders, and expressions 

to be identified by the learners to determine who is speaking and who is being introduced. The 

students must use the picture and what they know about the language and the culture to 

understand the conversation. However, on the right side, the task is to write true or false for 

some sentences based on the picture. The picture shows the time of day and the greeting of the 

people. The students must use the picture and their knowledge to understand the sentences. The 

tasks above help learners develop their language competence and ability to use it in real-life 

situations.  

https://journal.umy.ac.id/index.php/FTL/issue/view/1047


Journal of Foreign Language Teaching and Learning 
Volume 9, No. 1, January 2024 
Available online at: https://journal.umy.ac.id/index.php/FTL/issue/view/1047 
e-ISSN: 2580-2070, p-ISSN: 2527-7650 
 

 

 

 94 

Creative task 

Concerning creative tasks, the learners are encouraged to use imagination or originality 

to produce original and personal responses in the target language. However, the table 

demonstrates that the module/textbook comprises only one creative task: brainstorming, which 

constitutes 2.32% of all tasks. Figure 5 is an instance of a brainstorming task or creative task.  

 

 

 

 

 

 

 

 
 

 

Figure 5. Instance of creative/brainstorming task 
 

In Figure 5, the task engages the learners in expressing their responses to the picture 

displayed. The task enables the learners to practice their vocabulary related to the greeting 

expression in the target language. The task guides and prepares the learners for the subsequent 

activity by activating their prior knowledge.  

 

Teacher’s perspective regarding the tasks presented in the textbook 

During the interview, the teacher confidently shared his views and experiences on using 

tasks in the textbook but lacked sufficient knowledge and skills to implement them effectively and 

consistently. The interviewee acknowledged his unfamiliarity with Nunan's task types but 

admitted that he applied some tasks by selecting and adjusting them according to the learning 

objectives, students' levels, and interests. The teacher said. 
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I am unfamiliar with the task types theory from the experts you mentioned earlier. However, I 
may have applied some types of tasks in my teaching by selecting and adjusting tasks that align 
with the learning objectives, students' levels, and interests, as well as adding other tasks that 
involve students in thinking, active speaking, and creativity. 

As shown in the excerpt above, the teacher had some awareness and understanding of the 

task types theory. Moreover, the teacher revealed that the tasks in language learning should 

involve direct practice, such as exercise and creating products to improve student's language skills, 

as well as their critical thinking, collaboration, and expression skills as the teacher stated, 

In my view, the tasks in the module that might improve my students' English language skills 
require direct exercises, such as reading, writing, vocabulary, and pronunciation. However, in 
module 1, there is no task for students to talk directly, so I usually give more speaking tasks.  

The above excerpt inferred that some tasks in module 1 effectively improve students' language 

skills. However, the teacher faced challenges or difficulties in implementing tasks from the 

textbook, such as unclear and incomplete instructions, time constraints, and lack of variety and 

relevance. The teacher responded, 

For the textbook I use with my current students, the difficulty lies in unclear and incomplete 
instructions for many tasks. I often need to add and carry out activities beyond what the book 
instructs, but it can be time-consuming to think and modify, and I feel the available time is 
insufficient. 

As shown in the above excerpt, the teacher is dissatisfied with the tasks in the book since 

they are simple but unclear to do. However, the teacher is good at changing and adding things 

to the tasks, making them better and engaging for the students, but this also takes a lot of time 

and work. Therefore, to overcome the challenges, the teacher adjusts the tasks according to the 

goals, steps, media, and assessments suitable for the class, as the teacher described, 

I usually adjust these tasks to the conditions and needs of my class. Then, I evaluate my 
implementation process and find ways to improve my mistakes.  

The excerpt implied that the teacher is good at solving problems when using the tasks from 

the book. The teacher cares about what his class needs and wants by changing the tasks to make 

them fit their students’ level, interest, and way of learning. The teacher also thinks about how 

they can teach better. In addition, the teacher recommended that textbook developers could 
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improve the quality and diversity of tasks to be more pertinent, more interactive, and cooperative, 

as well as explicit instructions, as the teacher’s expression as follows, 

I hope that textbook developers pay more attention to the needs and characteristics of students. I 
hope they can create a more engaging, relevant, and meaningful textbook for students. Clearer 
and more comprehensive guidelines for teachers implementing the tasks would also be 
appreciated. I suggest adding other task types focusing more on communication, such as cognitive 
and collaborative skills. 

Moreover, the teacher suggested that other teachers who planned to use these tasks vary 

their sources beyond the textbook and show more inventiveness and adaptability in modifying 

these tasks, as the teacher stated. 

Other teachers who want to use these tasks do not rely solely on the textbook as a learning source 
but also seek and use other varied and rich sources. I suggest being more creative and flexible in 
adapting these tasks to the situation and conditions of their class. 

The excerpt above portrays that the other teachers who want to use the tasks in the textbook 

should have supplementary sources to suit their needs.  

To sum up, the teacher talked confidently about using tasks in the textbook but admitted 

they did not know much about it. The teacher uses some tasks that fit what the students need 

and like. However, some tasks in the book are unclear, taking much of the teacher's time to fix 

the problems by planning, changing things, and adjusting. The teacher thinks the book should 

have clearer instructions and more tasks where students talk and work together. He advises other 

teachers to find other supporting sources to help and be creative.  

Discussions 

Based on the findings, there are 42 total task types available in linguistic tasks, which are 

practicing (22), conversational pattern (9), and using context (11). However, only one creative 

task type is found in the textbook, which is the brainstorming task. It shows that the most frequent 

task presented in the textbook is the linguistic task. It supports the findings related to task types 

presented by Tambunan (2019) and Alemi et al. (2021), who also found that the linguistic task 

was the dominant task type from Nunan's (1999) typology in the textbooks, had the highest 
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percentage among the six task categories. Nunan (1999) stated that linguistic tasks are essential 

for the basic level of language learning, as they help students build and explore their language 

foundation.  

The module analysis portrays that most of the tasks identified in this module are not 

optimally organized for classroom implementation. For instance, the practicing task, which 

belongs to the linguistic task category, consists of exercises that require students to write self-

introduction conversations based on specific situations depicted by pictures or predetermined 

subjects and their self-introduction conversations with actors of their choice. However, students 

are rarely ordered to practice directly, such as practicing self-introduction with friends in front 

of the class, showing that the practice tasks have not been optimally covered as stated by Nunan 

(as cited in Alemi and Hesami, 2014) and Nunan (2004), practicing tasks in language learning 

requires the learners to reinforce their language skills through drills, exercises, or games. 

Regarding Conversational patterns, module 1 provides nine tasks representing conversational 

pattern types. However, the tasks mostly instruct learners to pay attention to the language forms 

and expressions of self-introduction (8 tasks) rather than grammar rules (1 task). Although the 

distribution of this task type is not balanced, conceptually, the tasks are effective for EFL Students 

of junior high school, especially in using the language in a particular manner. Ellis (2003) asserted 

that language patterns in task-based language teaching can make students learn better. 

Meanwhile, using context is also accommodated in Module 1. Using context tasks 

requires the learners to use clues or hints from the surrounding text or situation to understand 

the meaning of unfamiliar words or expressions (Nunan, 1999, as cited in Alemi & Hesami, 

2014). Moreover, regarding creative tasks, Module 1 provides a task that promotes brainstorming 

activity (Figure 5) to activate their background knowledge. The students have to guess the 

expressions of situations in the pictures. Unfortunately, there is only one creative task involved, 

even though this task is very good for encouraging learners to generate as many new ideas as 

possible. Scane et al. (1991), students will feel less stressed and more confident in language 

learning if they engage in brainstorming (creative task) activities.  

Consequently, the tasks presented in the textbook "Easy English for Package B, module 

1, Getting Acquaintance, are more focused on developing students' language skills (linguistic) 
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rather than other aspects. The tasks refer more to activities that enable students to understand 

language patterns in English (conversational patterns), answer questions related to certain 

language expressions (using context), and practice language by reading and writing activities 

(practicing task). However, this indicated that module 1 had not reached a good level of suitable 

textbook for students, considering that many types of tasks, such as collaborative (interpersonal) 

tasks, critical thinking (cognitive), and affective, are not accommodated in the tasks. This finding 

contrasts the interpretation that tasks should prioritize meaning above linguistic form and be 

complete and independent communicative acts (Nunan, 1999). Additionally, this finding 

supports the previous research that many textbooks do not meet the criteria of what constitutes 

a high-quality textbook, as highlighted by Tambunan (2019) and Alemi et al. (2021). Richards 

(2002), the task is a classroom work that makes learners use or interact with the target language 

and focus on meaning rather than form, as well as an activity that involves a cognitive process 

(Richard, 2010).  

The interview findings show that the second research question has been addressed 

comprehensively. Thus, the interview indicated that the teacher has a negative attitude toward 

the tasks in Module 1. Some of his responses indicated dissatisfaction as someone who used the 

module. He said that some tasks in module 1 are consistent with the theory, and from his 

experience, some tasks are quite good to apply, especially in developing students' language skills. 

However, he found many shortcomings in this module, many tasks that neglect other important 

aspects such as thinking, feeling, socializing, or collaborating activities. Therefore, he thinks the 

textbook is not perfect, considering that teaching language to children is not only about how to 

use language but also how to think needs to be developed. This finding aligns with the research 

by Harbi (2017), who found that clarity of the textbook objectives and tasks was one of the 

teachers' negative comments. The content of the textbook does not help apply teaching theories 

and practices.  

However, the teacher also responds when asked about the challenges of implementing 

the tasks, highlighting the problem of unclear and incomplete instructions and many important 

tasks that are missing, such as the need for group work, reflection, and others that require him 

to add and present new activities beyond what is instructed. The textbook developer prioritizes 
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the material to develop the student's language skills rather than the cognitive, affective, and 

interpersonal aspects. This finding also confirms the results of the document analysis (module) 

that reached the same conclusion (see third paragraph of discussion). The current finding is in 

line with Alemi et al., who found that the language material developers are mostly focused on 

creating communicative tasks that represent linguistic forms rather than holistic communicative 

skills to improve learners' language ability (as cited in Alemi et al., 2021). Moreover, tasks in 

language learning should be more communicative, and have a clear or unclear goal, instruction, 

and roles for teachers and learners (Nunan, 1999). In addition, this shows that teachers and 

institutions are not very selective in choosing appropriate textbooks. As stated by Alemi et al. 

(2021), most teachers do not realize significant gaps in textbook task types. They may need to be 

more careful in selecting textbooks or willing to provide specific supplementary materials to 

compensate for the shortcomings in the textbooks. The role of institutions and teachers in 

choosing appropriate textbooks is very important to match the needs of students. This supports 

the argument made by Alemi and Hesami (2014) that language instructors and institute 

authorities can choose the most appropriate materials for their goals by knowing the different 

task types used in each of them. They also suggested that English teachers should be aware of the 

tasks and exercises in the ELT textbooks and help their students improve their English skills by 

using different textbook tasks. This would also allow them to overcome the shortcomings of each 

textbook in terms of the task type. All in all, this evaluation is solely based on Nunan’s rubric. 

As Gholampour and Mehrabi (2023) argued, most textbook analyses might pose theoretical 

biases. 

 

Conclusion, Limitations, and Recommendation

This study evaluates how well Module 1 of the "Easy English for Package B" textbook 

reflects the task types from Nunan (1999; 2004) and the EFL teachers' views on these tasks. We 

discovered that Module 1 of EFL has not achieved a suitable level for students, as it does not 

accommodate interpersonal, cognitive, and affective tasks (0%). The module mainly includes 

linguistic tasks (97.66%), with only one creative task (2.32%), indicating it does not aim to 

enhance students' thinking, social, and emotional skills. In the interview, the teacher was unclear 
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about Nunan's task type theory but agreed that some tasks in the module align with it. The 

teacher believes the tasks slightly improve language skills but miss many essential aspects of 

learning and present difficulties, such as unclear instructions that need correction and a lack of 

activities. Therefore, the study suggests implications for textbook developers, educators, and 

institutions. Material developers should create textbooks that cover all language tasks in Nunan's 

framework. Educators must innovate with existing materials, and institutions should adopt more 

textbooks that fit the task types. 

This study has certain limitations that should be acknowledged. Firstly, the study had a 

small sample size and a specific setting, which limits its generalizability to other situations. 

Secondly, the study only examined module 1 of the EFL Module, while many are used in the 

school. Thirdly, the study only involved one teacher as a participant. Therefore, future research 

should include more teachers with different characteristics and students as participants. Last, 

this study only focused on finding out what kind of tasks are present and what the teacher thinks 

so future researchers can see how the tasks presented in the textbook affect the motivation and 

students’ achievement. 

This research suggests several recommendations for future work. Firstly, textbook 

creators should include all the tasks and sub-tasks from Nunan's framework, ensuring they are 

relevant to real-world scenarios. Secondly, the findings should guide textbook developers to 

produce higher quality materials that offer a range of tasks to develop various language 

competencies. Thirdly, teachers are encouraged to be creative with the materials they have. Lastly, 

educational institutions should embrace a wider selection of textbooks that cover all necessary 

task types for comprehensive language learning. 
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Appendices 

Interview Guidelines 

Types of Question Number of 
questions 

Teacher’s understanding of the tasks in the textbook  

1. Do you know about the task types from Nunan (2004) 
comprising cognitive, linguistic, affective, and creative 
tasks? If yes, how do you use them in teaching 
English? 

2. What task types appear the most in the textbook that 
you use? Give examples and reasons. 

3. What task types do you think are the most effective 
for improving your students’ English skills? Give 
examples and reasons. 

3 

Teacher’s challenges in implementing the tasks  

1. What challenges or difficulties do you face in 
implementing the tasks in the book? 

2. How do you overcome or anticipate those challenges 
or difficulties? 

2 

Teacher personal comments and criticism on the tasks in 
the textbook 

 

1. What advice or feedback do you have to improve the 
quality and variety of the tasks in the textbook? 

2. What do you expect or suggest from the textbook 
developers regarding the tasks? 

3. What advice or recommendations do you give other 
teachers who want to use the tasks? 

3 

Total  8 
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